Chapter 3

POSITIVE BEHAVIOR SUPPORT

Objectives:

1) To develop an understanding of the principles of person-centered planning, self-determination, and community inclusion.

2) To identify the basic tenets in addressing behavior that is seen as destructive and/or disruptive through a positive, proactive understanding of the person and the context. 

3) To develop an understanding of the Behavioral Specialist’s role in the Functional Behavioral Assessment (FBA) and Behavioral Support Plan (BSP) process.

WHAT IS POSTIVE BEHAVIOR SUPPORT?

Positive Behavior Support (PBS) is a comprehensive approach for understanding and addressing the needs of individuals with disabilities who engage in challenging behaviors (Dunlap, 2004). PBS is based on several philosophical premises:

· Applied Behavior Analysis: acknowledging that behavior is understandable, predictable, and context related.

· Person-centered planning: tailoring supports based upon an individual’s needs, not making the person “fit” into existing services. 

· Self-determination: acknowledging and understanding that a person’s behavior is his/her best communicative effort to exert control over his/her own life.

· Inclusion: identifying ways to develop behavioral support that is contextually appropriate and also promotes acceptance in the person’s neighborhood and community.

PBS focuses on making long-term changes that impact the participant’s quality of life by addressing aspects that can predict (antecedent) and reinforce (consequences) behavior. PBS also acknowledges that there may be a need to take a closer look at the participant’s lack of necessary skills (e.g., communication, understanding of basic rules, etc.) that may be prompting a person to use alternative, less acceptable/understandable behavior as a means of getting his or her needs met. 

Person-Centered Planning


Person-centered planning is a process that has developed since the late 1980s. It involves shifting our focus from program-centered supports, where individuals must adapt from preexisting programs to more individualized supports focusing on the participant’s needs, wants and desires. It emphasizes quality of life, shifting the team’s focus from immediate solutions to more global or long-term interventions and supports that will increase community inclusion, self-determination, and a decrease in challenging behaviors. Person-centered planning focuses on individual strengths, building upon already learned skills, while encouraging the importance of teaming and collaboration with family members, professionals, friends, and natural supportsthe participant (Bambara, 2005).


Person-centered planning occurs throughout the Functional Behavior Assessment (FBA) process as outlined in Chapter 4 of this manual. Often, the team gathers information in “frames,” which focus on specific things in an organized manner to fully-look at the future for the participant. The frames are divided into three sections: Assessment, Vision, and Planning. The following outlines these three frames, giving the team a positive vision for the participant’s future (Knoster & Kincaid, 2005). 

· Assessment

· Who are the important people in the participant’s life?

· What does the participant’s day look like?

· What are the significant health concerns for the participant?

· Review the positive and negative issues from the participant’s history.

· What choices are available for the participant in home, work, and community settings?

· What behaviors cause the participant to gain or lose respect among other persons in home, work, and community settings?

· What strategies are effective in supporting the participant?

· Vision

· Develop a long-term vision for home, work, or community life for the participant.

· What goals for the future are positive and possible to achieve for the participant?

· What are the hopes and fears of the team members and the participant?

· Planning

· What barriers and opportunities might impact the success of the team?

· What are the critical themes in the process that might be addressed in the future?

· Develop an action plan for achieving short-and long-term goals.

· How can the team support each other to make a commitment to some first steps in pursuing identified goals?

Self-Determination


Self-determination is defined as the skills, knowledge, and beliefs that facilitate a person’s ability to set and achieve goals, monitor his/her behavior and progress towards those goals (Browder et al., 1997). A self-determined person acts with behavioral autonomy when he/she uses his/her preferences, interests, and skills, without influence from others, to determine his/her own behavior. Another component of self-determined behavior is self-regulation, and is characterized by a person evaluating the environment, and comparing that evaluation with the understanding of his/her own set of skills in order to determine how to act within that situation. Psychological empowerment is also a component of self-determination and is present in a person who believes they have an internal locus of control (e.g., control over circumstances that are important to them), have the necessary skills to yield outcomes that are important to him/herself (e.g., self-efficacy), and that if those skills are employed, the important outcome will be achieved. Lastly, a self-determined individual possesses self-realization, in that he/she has a fair understanding of his/her strengths and weaknesses, and uses this information to determine his/her behavior. 

Often self-determination is thought of as simply making choices in your life; however, additional skills of self-determination are decision-making, problem solving, goal setting, independence/risk taking/safety skills, self-observation/evaluation/reinforcement skills, self-instruction, self-advocacy/leadership skills, internal locus of control, positive attributions of efficacy and outcome expectancy, self-awareness, and self-knowledge (Wehmeyer, Agran, & Hughes, 1998).  Questions to consider in relation to self-determination are: 

· Were the participant’s current skills, needs, and interests assessed to determine which self-determination skills need to be taught?

· Have goals been set for instruction in the areas on self-determination included in the ISP?

· Were steps taken to make the environment receptive to self-determined behavior?

· Does the instructional plan include steps to promote generalization of skills to the target environment?

· Have high expectations been maintained for the participant’s ability to be self-determining?

· Has consideration been given to teaching the participants how to manage themselves, their environments, and their learning, through such strategies as a things-to-do list, picture charts for self-management, self-verbalizations, and problem-solving (Browder et al., 1997)?

· Has consideration been given to teaching the participant to respond to cues in the environment independently so that they do not depend on staff for this support (Browder et al., 1997) in BSP goals and objectives?

· Has consideration been given to employing naturally occurring resources, such as peers and co-workers, in the environment to provide support and to teach positive social behaviors (Browder et al., 1997) in BSP goals and objectives?

Home and Community Inclusion


Inclusion is based on the principles of equality, quality of life, human rights and the principle of normalization (e.g., allowing an individual with a disability access to the same life that others in society without disabilities have (Nirje, 1969; Renzaglia, Karvonen, Drasgow, & Stoxen, 2003). Inclusion is not one setting or activity, but rather it is a way of living one’s life. Inclusion is an important goal that at least for now, requires special considerations and planning. Community-based instruction is one method for increasing community inclusion of individuals with disabilities (Browder, Bambara, & Belfiore, 1997). However, community-based instruction, if its goal is inclusion, cannot focus on teaching skills, but rather, must focus on teaching an individual self-reliance through the ability to learn from the environment, natural cues, and his/her own experience (Browder et al., 1997).

When first considering how to include the participant in the community, identify the skills the participant needs to interact and participate in the community immediately (Browder et al., 1997). The following guidelines are used to aide in the determination of appropriate skills to teach in the community: 1) Use instruction strategies that are unobtrusive and appropriate for community settings; 2) Use private tutoring to supplement community-based instruction; 3) Consider that developing social relationships can be more important than skill instruction; 4) Develop social support for the participant, such as a social guide, mentor, or peer partner; 5) Use the environment or people within the setting as sources of information as to ideas of needed skills or strategies; and 6) When providing instruction, take care not to disrupt the community activities (Browder et al, 1997).      

         An ecological inventory is a systematic assessment method for identifying needed skills to help the participant succeed in current and future environments that are a part of his/her life plan (Renzaglia et al., 2003).

Questions to ask the support team when completing an ecological inventory are (Renzaglia et al., 2003): 

· What are the primary home, community, recreational, and potential work environments in which the participant spends/will spend his/her time? 
· Were targeted environments visited and analyzed to identify the skills that are essential for competency in each environment? 
· Was the participant assessed to determine which skills he/she can already perform and which he/she needs instruction in or accommodation for? 
· Were skills ranked in order of the most to least important for instruction? 
· What supports are necessary for competency in home, community, employment, and leisure/recreational settings?
· Is the participant expected to fit into the activity or environment, or has the activity or environment been designed with him/her in mind? 
· Are the materials selected for the activity easily modified for accommodating the range of potential participants? 
· What skills would assist individuals, with or without disabilities, in successfully utilizing or participating in the environment or activity? 
· If instruction is needed, have strategies or contexts been selected that are flexible and can accommodate the range of learners?
· Is the support structure for participation in the activity flexible and able to be adapted to the needs of individuals? 
In addition, the following outlines general guidelines to promote inclusion and community-based instruction for the participant: (Browder et al., 1997)

· Plans for community access should be driven by the goals of the participant. Community-based instruction should serve the participant’s goals. 

· Include the participant, when applicable, in their planning.

· Impart instruction that improves self-determination (e.g., self-management skills, self-advocacy, and choice-making) and the participant’s ability to gain the respect of the community.

· Provide appropriate and unobtrusive instruction in inclusive settings. 

· Develop natural supports and social networks.

HOW DOES POSITIVE BEHAVIOR SUPPORT PERTAIN TO THE PARTICIPANT?

Challenging behaviors produce long and short term negative outcomes that may include reduced social opportunities, low-self-esteem, loss of potential employment, and fewer learning opportunities. It is important to remember that it is the behaviors that are challenging, not the person. The participant has had a long history of learned challenging behaviors; therefore, one must use PBS strategies to identify the function of the behavior(s), create a meaningful Behavior Support Plan (BSP) that will support the participant in home, work, and community settings, and monitor his/her progress, making adaptations to the plan as needed. The following outlines basic behavior assumptions that are used to drive the FBA and the development of the participant’s BSP.

· There is no place for ridicule or humiliation of individuals with disabilities in the process of managing behavior.

· Inappropriate behaviors are learned and predictable.

· A person’s challenging behavior is his/her best effort to be successful.

· A person’s inappropriate behavior is not random or evil.

SPECIFICALLY, WHAT IS MY ROLE IN THE FUNCTIONAL BEHAVIOR ASSESSMENT AND THE BEHAVIORAL SUPPORT PLAN PROCESS?

Provide specialized interventions that assist a participant to increase adaptive behaviors to replace or modify challenging behaviors of a disruptive or destructive nature that prevent or interfere with the participant’s inclusion in home and family life or community life. Supports and interventions will focus on positive behavior strategies incorporating a proactive understanding of behavior, rather than aversive or punishment strategies. The service includes both the development of an initial behavioral supports plan by the Behavioral Specialist and ongoing behavioral supports. [Pennsylvania Adult Autism Waiver]

The role of a Behavioral Specialist in the FBA and BSP process is to lead the team to a comprehensive understanding of the individual so that appropriate and meaningful supports can be implemented. PBS is a philosophy that continues to develop, bringing more awareness to all people supporting individuals with disabilities. The following chapters in this manual walk the reader through the FBA Process (Chapter 4), developing a BSP (Chapter 5) and Crisis Intervention Plan (Chapter 6), and how to support the participant and team members for the entire duration of the services. They serve as guidelines to follow, but it is understood that every team is different and will have their own unique approaches to understand and support the participant. 
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